Three’s Company: The ACRL Framework’s Use in Three Different Post-Tests
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it’s appropriate to use other sources
* Identify keywords and conduct a keyword search
* Evaluate websites based on certain criteria and be able to recommend or
not recommend use
* Understand the basics of citations and plagiarism
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students could fulfill part of the knowledge practices and dispositions of that frame.

The most versatile question, which appeared in all three assessments, was “name one
thing that you learned”. Student comments extracted from this question were where
we were able to see evidence of the Framework in use.

recognize that information may be perceived
differently based on the format in which it is
packaged

discussion, and
how to locate
current news if
interested.
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